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Purpose:  
To work with stakeholders to implement an ongoing self-evaluation process that is focused on improving results for students with disabilities and that facilitates continuous feedback and use of information to support continuous improvement.  The specific purpose of the focused data analysis is to determine factors contributing to higher levels of program risk as identified by the Data Analysis System (DAS) and to gather information necessary to address identified issues in the continuous improvement plan (CIP).  
Applicability:  
The completion of a focused data analysis is required of those local education agencies (LEAs) in Stage 2, Stage 3, or Stage 4 Intervention.
Scope of Review:  
LEAs must complete a focused data analysis on all DAS data elements rated 3 or 4.  Data elements marked NR and data elements rated 2 may be addressed, but they are not required to be addressed unless input from the Public Program Performance Review (LEA Public Meeting) or information available to the LEA identifies issues related to the DAS element in need of further review through the focused data analysis process.

	ESC Technical Assistance
You may contact your ESC Special Education Monitoring Contact for technical assistance with implementation of the special education monitoring process.  
A list of ESC Special Education Monitoring Contacts can be found at: http://www.tea.state.tx.us/special.ed/escinfo/monitorlist.html.



INSTRUCTIONS
Step 1
Assemble Focused Data Analysis Team

Your focused data analysis team should have at a minimum 7 members (see required/recommended participants listed below).  Individuals selected should not serve dual roles, and it is recommended that all instructional levels in the LEA be represented (i.e., elementary, middle and/or high school levels).  Once assembled, it is encouraged that these original team members remain in place as your LEA’s continuous improvement process proceeds.  You may decide you need to add team members as you continue to analyze data across the DAS elements or as you engage in other aspects of the special education monitoring system.  


The focused data analysis is expected to be a systems-level review, which should limit potential confidentiality concerns.  However, personally identifiable information must be protected in compliance with the confidentiality requirements of the Family Educational Rights and Privacy Act (FERPA) and the Individuals with Disabilities Education Act (IDEA), and LEAs must take steps to ensure that confidentiality requirements are met.
	Required Participants
	Optional Participants

	· LEA administrator knowledgeable of and responsible for the district’s or charter school’s curriculum and overall instructional program 
· Special education administrator
· Member of the district improvement team
· Parent(s) of student(s) with disabilities
· General education teacher
· Special education teacher
· Campus administrator
· One representative from a discipline alternative educational program (DAEP) if DAS element #7 is flagged for review under Focused Data Analysis

	· Community stakeholders, such as representatives of educational organizations, local or regional advocacy groups, business groups, employers of students with disabilities, etc.
· Guidance counselor
· Related service provider(s)
· Speech therapists
· Special education evaluation personnel
· Student(s) with disabilities
· One representative from each type of LEA alternative program or alternative campus (such as, but not limited to, a DAEP, magnet campus, or separate special education campus) 
· Others as determined by local needs



Step 2
Analyze Data


The section, DAS Results and Focused Data Analysis Probes Worksheet, found at the end of this document, has been produced as a guide to LEAs during the focused data analysis process.  The probes are intended to be only a starting point in formulating LEA discussions.  These probes are not all inclusive.  LEAs are not required to utilize probes that are inapplicable to their local circumstances and are encouraged to consider other factors as appropriate to the review process.



Documentation related to the consideration of the probes is not submitted to the Agency, unless requested at a later time as part of a verification process.  Instead, the results and synthesized findings of the focused data analysis will be reported on individual DAS data element templates, as discussed in more detail below. 

Complete a comprehensive data analysis to determine issues 

Consider the degree to which data vary across campuses and by grade level, area of disability, ethnicity/race, economic disadvantage, limited English proficiency, gender, and/or other factors relevant to the element.  Include in the analysis any recent (2000-2001, 2001-2002, or 2002-2003) data related to substantiated complaints or adverse due process hearing decisions which are relevant to the element.  Identify any patterns or trends discovered in the analysis.  Consider whether more recent data available to the LEA indicate changes in LEA performance over time.  

Consider procedures and practices used by the LEA to ensure collection and reporting of accurate and timely data.  The LEA will be responsible for maintaining, at the local level, documentation that describes the data review process, who participated, how the data were reviewed and whether the data analysis team determined that the data were valid.  

If inaccurate data are identified as a contributing factor to the LEA’s identification for intervention, the team must report how accurate data were collected for the team review, provide the new data, and detail the impact of the revised data on the element.  Additionally, the team must consider how data quality issues can be remedied in the future and include the plans for correction in the CIP.  Note:  When inaccurate data submissions are determined to be a contributing factor, the LEA may be subject to additional TEA interventions related to data quality and/or accountability ratings.
Strategies for Data Analysis are important at both the LEA and campus level.  There are several strategies that can be used to improve the quality of data analysis and address potential areas of risk.  Some possible strategies include the following:
· Consider additional data sources and questions to collect more information about the issue addressed by the data element;

· Examine relationships among data elements;

· Gather both quantitative and qualitative data and review longitudinal trends; 

· Identify patterns related to data gathered through the LEA public meeting; and

· Integrate information from the LEA and campus improvement planning process.

Step 3
Downloading the Focused Data Analysis Template(s)


1. From the http://www.tea.state.tx.us/special.ed/monitor/index.html web address, follow the Focused Data Analysis Link.

2. Download the template(s) titled Focused Data Analysis Template which corresponds to the respective DAS element to be analyzed (e.g. Focused Data Analysis Template (DAS#1).doc). 

3. Save the template(s) on your computer.

4. Open the template(s) in Microsoft Word.

5. If you have trouble opening the files, contact the Division of Special Education Monitoring at spedmon@tea.state.tx.us with your issue.

Step 4
Completing the Focused Data Analysis Template(s)


Although each cell is designed to expand, LEAs are encouraged to report analyses in concise narrative form.

1.
Complete the following columns on the focused data analysis template:
· Identified Issues/Findings: Describe issues and findings as determined by the focused data analysis team.  In addition to the identification of issues related to systemic improvement, if non-compliance is found through the focused data analysis, those findings must be reported, and a plan for correcting any non-compliance must be included in the CIP.  If findings are impacted by the local review of recent LEA data, the new data must be included in the findings.  Additionally, if inaccurate data submissions are identified through the focused data analysis, this finding must be reported (see Analyze Data section above).  
· Data Sources Reviewed: Describe and/or list the data sources used in completing the focused data analysis.  It is recommended that the data sources reviewed reflect both quantitative and qualitative data.  If additional, and potentially more recent, data available to the LEA at the local level were utilized in making determinations, indicate the source and timeframe for the data.
Step 5
Integrating the Information on the Focused Data Analysis Template(s) into the Continuous Improvement Planning Process

The findings from each component of the special education monitoring process will be integrated into a CIP for the LEA.  The template and instructions for completing the CIP can be downloaded at:  



http://www.tea.state.tx.us/special.ed/monitor/index.html
Each LEA will submit only one CIP to the Agency.  The submittal date depends upon the level of intervention for the LEA (see Step 6 below).  The CIP must address all issues identified through any component of the special education monitoring process.  It will be the charge of the LEA to integrate findings from the various components of the special education review process into a cohesive plan to address identified issues.  Any instance of non-compliance identified in any stage of the review process must be addressed by the LEA in the CIP, and a target date must be included for timely correction of the findings.


The Agency, Division of Special Education Monitoring, will review the findings submitted for the various components of the special education monitoring process to determine whether the CIP reflects targets and activities related to the identified issues.


See the Completing the CIP link on the website for further information. 
Step 6
Required Material Submissions to the Agency

LEAs completing a Focused Data Analysis will be required to submit to the TEA, Division of Special Education Monitoring, a copy of the Focused Data Analysis Template for each data element reviewed.


The Focused Data Analysis Templates will be sent as part of a coordinated LEA response submission which will include a Submittal Coversheet, findings templates from each component of the special education monitoring process implemented by the LEA, and a CIP template.  All required information will be submitted as an attachment via e-mail to:

To: 
spedmon@tea.state.tx.us

Subject line:  
Findings and CIP Submission (your county district number)

Due Date:
For Stage 2 LEAs:  

May 7, 2004


For Stage 3 and 4 LEAs:  
May 28, 2004

If, based on your stage of intervention, you are required to participate in multiple components of the special education monitoring process, submit one comprehensive packet (including all required materials from the various components) according to the due date shown above.  Do not stagger the submission of materials to the TEA.

Important Note:  
Information documenting implementation of the review process as required must be maintained by the LEA.  Appropriate implementation of the system, as well as integrity of the data reflected in the system, are subject to future random verification by the Agency.

Next Steps:
Upon receipt of your LEA’s submission, the TEA Division of Special Education Monitoring will begin its review process to determine if additional information or intervention is required.  See flowchart at:



http://www.tea.state.tx.us/special.ed/monitor/resources/flowchart.doc
Data Analysis System (DAS) Results and

Focused Data Analysis Probes Worksheet
	Identified Elements
	Review Probes

	· DAS Element #1
District-level percentage of special education students relative to the state median (50th percentile) of special education students, identifying both over- or under-representation. 
 
	· Analyze the causal and instructional factors for the higher than expected percentage of identified students, including any special circumstances that might impact LEA data.
· Evaluate pre-referral/intervention assistance processes to determine effectiveness in preventing inappropriate referrals.
· In accordance with federal requirements, review whether a lack of proper instruction in general education contributes to over identification of students for special education services.
· Examine evaluation practices to ensure non-discriminatory evaluation practices and administrative procedures (i.e., that the evaluation is conducted in the student’s native language, that the examiner is proficient in the student’s dominant language or that any interpreters used are properly trained).
· Analyze strategies and service options including those designed to support students in general education classrooms.
· Examine how the LEA ensures culturally responsive practices are being implemented.
· Analyze the processes used to appropriately rule out the effects of environmental, cultural, or economic disadvantage factors.

· Determine strategies and service options the LEA routinely implements to support students encountering learning difficulties before referral for special education services.
· Analyze LEA standards/testing guidelines for assessment of students who are suspected of having a disability including the differences in evaluation procedures for the different areas of suspected disability.
· Review early intervention strategies available at the LEA and the degree to which they are utilized; determine whether participation has an impact on future identification for special education services.

	· DAS Element #2
District-level analysis of potential ethnic disproportion of student populations served in special education.
	· Analyze the causal and instructional factors for the higher than expected percentage of identified students.
· Evaluate pre-referral/intervention assistance processes to determine effectiveness in preventing inappropriate referrals.
· In accordance with federal requirements, review whether a lack of proper instruction in general education contributes to potential disproportionality.
· Examine evaluation practices to ensure non-discriminatory evaluation practices and administrative procedures (i.e., that the evaluation is conducted in the student’s native language, that the examiner is proficient in the student’s dominant language or that any interpreters used are properly trained).
· Analyze strategies and service options including to support students in general education classrooms including adaptations/modifications that are utilized to assist students in the regular classroom.
· Examine how the LEA ensures culturally responsive practices are being implemented.
· Analyze the processes used to appropriately rule out the effects of environmental, cultural, or economic disadvantage factors.
· Implement case studies of students from the impacted group to determine trends among the students identified for special education services and distinguishing factors between students identified and those not identified.
· Review early intervention strategies available at the LEA and the degree to which they are utilized; determine whether participation has an impact on future identification for special education services.

	· DAS Element #3
District-level analysis of potential disproportion of students identified as limited English proficient (LEP) served in special education.
	· Analyze the causal and instructional factors for the higher than expected percentage of identified students.
· Evaluate pre-referral/intervention assistance processes to determine effectiveness in preventing inappropriate referrals.
· In accordance with federal requirements, review whether a lack of proper instruction in general education contributes to potential disproportionality.
· Examine evaluation practices to ensure non-discriminatory evaluation practices and administrative procedures (i.e., that the evaluation is conducted in the student’s native language, that the examiner is proficient in the student’s dominant language or that any interpreters used are properly trained).
· Analyze strategies and service options including to support students in general education classrooms including adaptations/modifications that are utilized to assist students in the regular classroom.
· Examine how the LEA ensures culturally responsive practices are being implemented.  Include LEA standards used to ensure the evaluation is conducted in the student’s native language (i.e., determination of examiner’s proficiency in student’s dominant language or procedures used to ensure the student was evaluated in his/her dominant language when the examiner was not proficient in the language).
· Analyze the processes used to appropriately rule out the effects of environmental, cultural, or economic disadvantage factors.
· Implement case studies of students from the impacted group to determine trends among the students identified for special education services and distinguishing factors between students identified and those not identified.
· Review early intervention strategies available at the LEA and the degree to which they are utilized; determine whether participation has an impact on future identification for special education services.

	· DAS Element #4
District-level analysis of potential disproportion of students identified as economically disadvantaged served in special education.
	· Analyze the causal and instructional factors for the higher than expected percentage of identified students.
· Evaluate pre-referral/intervention assistance processes to determine effectiveness in preventing inappropriate referrals.
· In accordance with federal requirements, review whether a lack of proper instruction in general education contributes to potential disproportionality.
· Examine evaluation practices to ensure non-discriminatory evaluation practices and administrative procedures and how the multidisciplinary team completes the evaluation.
· Analyze strategies and service options including to support students in general education classrooms procedures including adaptations/modifications that are utilized to assist students in the regular classroom.
· Examine how the LEA ensures culturally responsive practices are being implemented.
· Analyze the processes used to appropriately rule out the effects of environmental, cultural, or economic disadvantage factors.
· Implement case studies of students from the impacted group to determine trends among the students identified for special education services and distinguishing factors between students identified and those not identified.
· Review early intervention strategies available at the LEA and the degree to which they are utilized; determine whether participation has an impact on future identification for special education services.

	· DAS Element #5
District-level analysis of the Texas Assessment of Knowledge and Skills (TAKS) passing rates of students served in special education for each subject area (Reading, Math, and Writing) compared to the statewide passing percentage at 2 SEM Below Panel Recommendation.
 
	· Identify the causal and instructional factors for the low TAKS passing rate(s) for students qualified for special education services.
· Analyze current LEA systems that impact participation of students with disabilities in the general curriculum and that support their achievement in alignment with students without disabilities.
· Examine how the ARD committee determines student participation in LEA and statewide assessments such as the Texas Assessment of Knowledge and Skills (TAKS), State-Developed Alternative Assessment (SDAA), Locally-Developed Alternative Assessment (LDAA), Texas Primary Reading Inventory (TPRI), and Reading Proficiency Test in English (RPTE) at all applicable grade levels.
· Analyze the intensive program of instruction and remediation for students with disabilities who have not performed well on assessments.
· Evaluate how and to what extent modifications and accommodations are made available and implemented for students with disabilities taking the TAKS.
· Examine staff development and parent education activities as they relate to and support efforts toward increasing passing rates for students with disabilities.

	· DAS Element #6
Percentage of special education students (Grades 3-8) exempted (ARD) from the statewide assessment (TAKS and SDAA) compared to the standards established in 
TEC §39.027(c).
	· Identify the causal and instructional factors for the low TAKS passing rate(s) for students qualified for special education services.
· Analyze current LEA systems that impact participation of students with disabilities in the general curriculum and that support their achievement in alignment with students without disabilities.
· Examine how the ARD committee determines student participation in LEA and statewide assessments such as the TAKS, SDAA, LDAA, TPRI and RPTE at all applicable grade levels.
· Evaluate the LEA’s guidelines regarding LDAA decisions.

· Analyze the intensive program of instruction and remediation for students with disabilities who have not performed well on assessments.
· Evaluate how and to what extent modifications and accommodations are made available and implemented for students with disabilities taking the TAKS.
· Examine staff development and parent education activities as they relate to and support efforts toward decreasing exemption rates for students with disabilities.

	· DAS Element #7
District-level analysis of potential disproportionate discretionary referrals of special education students to alternative education programs for disciplinary reasons (including both Disciplinary Alternative Education Programs (DAEPs) and Juvenile Justice Alternative Education Programs (JJAEPs)).
	· Analyze by individual campus disciplinary actions regarding students with disabilities.
· Analyze the DAEP/JJAEP placements of students with disabilities.

· Identify the reasons the LEA believes explain the greater number of observed than expected referrals of students with disabilities to DAEPs.

· Evaluate the process for conducting functional behavioral assessments (FBAs) and manifestation determination reviews (MDRs), and review the processes related to development and appropriate implementation of behavior intervention plans (BIPs).  Review the data regarding the number of students placed in DAEPs or JJAEPs who have BIPs in place.
· Examine the system used for monitoring and tracking behavior trends, student progress and removal data.
· Evaluate systems in place for positive behavior interventions and determine whether the implementation of positive behavior interventions has resulted in differentiated placement patterns  (campus/LEA level).
· Evaluate general and special education systems in place to address behavior as an instructional, rather than discipline, issue.  Determine whether systems are in place to teach students good behavior, as opposed to providing punishment as a negative consequence.

	· DAS Element #8
District-level analysis of potential disproportion of official dropouts that were served in special education.
	· Analyze the reason(s) for the higher than expected dropout rate for students with disabilities.
· Analyze dropout recovery services as they apply to students with disabilities.
· Compare dropout data of students with disabilities with the LEA’s general student population.
· Evaluate the correlation between TAKS exemptions, behavior data, and other relevant data to the dropout rate.  Determine which students are dropping out of school.
· Evaluate the systems the LEA uses to evaluate the IEPs and progress of students prior to failure and before students have dropped out.
· Review systems the LEA has to evaluate the IEPs of students before and/or after they have dropped out to determine whether services reflect appropriate transition planning based on the student’s goals, aptitudes and interests.

	· DAS Element #9
District-level analysis of potential disproportion of African American students served in special education identified as having Mental Retardation (MR).
	· Analyze the causal and instructional factors for the higher than expected percentage of identified students.
· Evaluate pre-referral/intervention assistance processes to determine effectiveness in preventing inappropriate referrals.
· In accordance with federal requirements, review whether a lack of proper instruction in general education contributes to potential disproportionality.
· Examine evaluation practices to ensure non-discriminatory evaluation practices and administrative procedures.
· Analyze strategies and service options including to support students in general education classrooms.
· Examine how the LEA ensures culturally responsive practices are being implemented.
· Analyze the processes used to appropriately rule out the effects of environmental, cultural, or economic disadvantage factors.
· Implement case studies of students from the impacted group to determine trends among the students identified for special education services and distinguishing factors between students identified and those not identified.
· Review early intervention strategies available at the LEA and the degree to which they are utilized; determine whether participation has an impact on future identification for special education services.

	· DAS Element #10
District-level analysis of potential disproportion of limited English proficient (LEP) students served in special education identified as having a Speech or Language Impairment (SLI).
	· Analyze the causal and instructional factors for the higher than expected percentage of identified students.
· Evaluate pre-referral/intervention assistance processes to determine effectiveness in preventing inappropriate referrals.
· In accordance with federal requirements, review whether a lack of proper instruction in general education contributes to potential disproportionality.
· Examine evaluation practices to ensure non-discriminatory evaluation practices and administrative procedures.
· Analyze strategies and service options including to support students in general education classrooms.
· Examine how the LEA ensures culturally responsive practices are being implemented address the over-identification of LEP students served in special education identified as having SLI.
· Analyze the processes used to appropriately rule out the effects of environmental, cultural, or economic disadvantage factors.
· Implement case studies of students from the impacted group to determine trends among the students identified for special education services and distinguishing factors between students identified and those not identified.
· Review early intervention strategies available at the LEA and the degree to which they are utilized; determine whether participation has an impact on future identification for special education services.

	· For all data elements
	· Identify reasons and/or special circumstances related to the findings of the data element.
· Review local data collection and review systems available to the LEA to allow ongoing tracking of LEA performance.
· Identify any systems problems that could allow the submission of inaccurate data to the TEA.
· Review teacher certifications/qualifications and the training of teachers serving the impacted population.
· Consider additional, and potentially more recent, data available to the LEA at the local level.
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