HOW TO USE THE 2003 EARLY INDICATOR REPORTS, PART I
This document uses results from the state 2003 Early Indicator Report, Part I, to illustrate analyses that educators may wish to reproduce with local results.  In each case an example expectation is defined and then evaluated.  These example expectations are for illustration only; they are not accountability rating standards.  As these early indicator reports are designed to focus on preparing students to meet the new exit-level testing requirement, the ultimate goal is for all students to be eligible to graduate.

1999-2000 Grade 8 All TAAS Tests

Examine the percent passing for all students and each student group and note any areas where the percent passing is low.  As a comparison, use the performance on the exit-level TAAS as a standard.  For example, in 2000, the grade 10 results used for accountability (as shown on the 1999-2000 state AEIS report) indicate that overall, 90.3% of students passed reading, 90.7% passed writing, and 86.8% passed mathematics.  For the ‘all tests taken’ measure, 80.4% of students passed all the tests they took.  

Example Analysis:  Using 90% passing as an expectation and looking at the state-level 2003 Early Indicator Report, note that overall, cumulative results for all five grade 8 subject areas are below that expectation at 67.1% passing.  Performance for all student groups is below 90%:  African American (50.8%), Hispanic (52.5%), White (81.2%) and Economically Disadvantaged (50.4%).

Conclusion:  This measure can be used as another type of baseline for performance improvement.  If only 67.1 percent of 8th graders in 1999-2000 passed TAAS tests in all subjects, then this may be the earliest predictor for the class of 2005.  The fact that the new exit-level tests to be administered to 11th graders will be more rigorous than the current tests indicate that this may be a “best case scenario” for an exit-level passing rate if no attention is paid to performance weaknesses.

1999-2000 Grade 8 TAAS By Subject

Examine the percent passing for all students and each student group by subject and note any areas where the percent passing is low.  As a comparison, use the performance on the exit-level TAAS as a standard.  For example, in 2000, the grade 10 results used for accountability (as shown on the 1999-2000 state AEIS report) indicate that overall, 90.3% of students passed reading, 90.7% passed writing, and 86.8% passed mathematics.  

Example Analysis:  Using 90% passing as an expectation and looking at the state-level 2003 Early Indicator Report, note that overall, results for four of the five subject areas are below that expectation at 89.6% (reading), 84.3% (writing), 88.2% (science) and 71.8% (social studies).  Performance for all student groups in social studies is below 90%:  African American (58.1%), Hispanic (57.8%), White (85.2%) and Economically Disadvantaged (56.5%).

Conclusion:  This measure can be used as another type of baseline for performance improvement.  If only 71.8 percent of 8th graders in 1999-2000 passed the social studies test, then this may be an early predictor of how student in class of 2005 will perform when social studies becomes part of the exit-level testing requirement. 

Cumulative End-of-Course Examinations (EOC)

Examine the percent passing for all students and each student group and note any areas where the percent passing is low.  As a comparison, use the TAAS Cumulative Pass Rate on the 1999-2000 State AEIS report as a standard.  For example, for the Class of 2000, the results indicated that overall, 91.6% of students passed all tests required to meet the testing requirement for graduation.  

Example Analysis:  Using 90% passing as an expectation and looking at the state-level 2003 Early Indicator Report, note that overall, cumulative results for all four EOC examinations are well below that expectation at 39.2% passing.  Note that this percentage is calculated against students who have taken all four tests, not against all 11th and 12th graders enrolled.  Performance for all student groups is very low:  African American (18.3%), Hispanic (23.7%), White (50.2%) and Economically Disadvantaged (21.2%).

Conclusion:  This measure implies that if EOC performance was the only route for meeting the graduation requirement in place at the current time, then over 375,000 11th and 12th grade students would not be on track to graduate.  Of those who attempted all four EOC tests, 130,000 would not have met the testing requirement.  If the status quo in performance is maintained into the future, then many Texas students will not earn diplomas.

End-of-Course Examinations (EOC)

Examine the percent passing by subject, for all students and each student group, and note any areas where the percent passing is low.  Districts will have the 2002, 2003, 2004 school years to address performance deficiencies before an 11th grade student’s graduation status is affected by the more rigorous state assessments. 

As a comparison, use the performance on the exit-level TAAS as a standard, as this is the test high school students must currently pass in order to receive a high school diploma.  For example, in 2000, the grade 10 results used for accountability (as shown on the 1999-2000 state AEIS report) indicate that overall, 90.3% of students passed reading, 90.7% passed writing, and 86.8% passed mathematics.  For the ‘all tests taken’ measure, 80.4% of students passed all the tests they took.  

Example Analysis:  Based on the TAAS grade 10 results above, set 80.0% as the expected passing rate on end-of-course examinations.  State level results are analyzed in this sample.

Algebra I:  Using 80% passing as an expectation and looking at the state-level 2003 Early Indicator Report, note that only 43.9% of “all students” passed the Algebra I EOC examination.  Clearly, the percent of students who can demonstrate satisfactory performance in this subject needs significant improvement.  Student group percents are all below 80%, with African American (26.5%), Hispanic (32.7%) and Economically Disadvantaged (31.3%) students performing far below the overall state average.  

Biology:  Using 80% passing as an expectation and looking at the state-level 2003 Early Indicator Report, note that overall, Biology results are acceptable at 80.3%.  However, there are gaps in student performance for African American (69.0%), Hispanic (69.4%), and Economically Disadvantaged (68.2%) students.  

English II:  Using 80% passing as an expectation and looking at the state-level 2003 Early Indicator Report, note that overall, English II results are just below that expectation at 77.7%.  Gaps in student performance exist for African American (68.4%), Hispanic (71.1%), and Economically Disadvantaged (68.6%) students.  

U. S. History:  Using 80% passing as an expectation and looking at the state-level 2003 Early Indicator Report, note that overall, U. S. History results are below that expectation at 72.1%.  Gaps in student performance exist for African American (58.1%), Hispanic (58.3%), and Economically Disadvantaged (54.9%) students.  

Conclusion:  As a state, significant attention needs to be directed to the curriculum objectives for Algebra I, Biology United States History, and English II.  Given these levels of performance on Algebra I, English II, and Biology, it is reasonable to assume that, had performance on English III, Geometry, and integrated chemistry and physics also been assessed, a significant number of students would fail to master assessments in these other curriculum areas.

Class of 1999 Completion Rates

Examine the completion rate categories for the class of 1999.  It has not yet been determined which measure of completion will be used for accountability rating purposes in the future.  The most conservative measure of completion would be to use the Percent Graduated as the accountability indicator.  The most generous definition would be to use the sum of Percent Graduated, Percent Received GED, and Percent Continued High School.  This aggregate measure would be the most representative of the proportion of the class who have not dropped out, i.e., the students have either completed high school or a GED, or remained in school.  State law has established a statewide goal of a longitudinal dropout rate of 5 percent or less.  This translates into a completion rate goal of 95 percent.

Example Analysis:  Using a 95% combined completion rate as an expectation and looking at the state-level 2003 Early Indicator Report, note that four groups are below that goal.  Performance for “all students” is 91.5%, African American is 88.4%, Hispanic is 86.9%, and Economically Disadvantaged is 86.9%.  Only the white student group exceeds the goal at 95.1%.

Alternatively, if only the graduation rate is analyzed, then no group would meet a state goal of 95%.  Performance for “all students” is 79.5%, African American is 74.7%, Hispanic is 70.6%, white is 86.2%, and Economically Disadvantaged is 71.3%.  

Conclusion:  Dropout prevention programs, higher expectations of students both in terms of graduation requirements and accountability system standards, and alternative education settings have all contributed to keeping students in school.  Schools and districts can continue to analyze the circumstances and reason why a student fails to graduate in order to design programs and interventions that may positively affect students in similar situations in the future.  Be aware that performance on the new exit-level examinations has the potential to significantly affect graduation / completion rates of the future if students are not prepared for these higher expectations.

Using the 2003 Early Indicator Report, Part II
(Delivery:  May 2001)

The spring 2001 TAAS tests were built using items based on the state-mandated curriculum, the Texas Essential Knowledge and Skills (TEKS).  Because the TEKS curriculum is more rigorous than the Essential Elements, the former state-mandated curriculum, every subject area test has become more rigorous.  

Despite the increased rigor of TAAS, the ‘hurdle’ or passing standard, has been maintained at a consistent level, a TLI of 70 or a scale score of 1500, through the process of statistical equating.  Equating ensures that all students taking the grade 3 reading test in spring 2001, for example, are held to the same passing standard as the standard required to pass each of the grade 3 reading tests administered since spring 1994.  Another effect of equating is that fewer items are required to pass a more rigorous test than are required to pass a test of less difficulty.  Since the TAAS tests administered in spring 2001 are more rigorous than the TAAS tests administered in previous years, students tested in spring 2001 must correctly answer fewer items to pass than students tested in previous years.  

The new state assessment to be administered beginning in 2003 will include more of the TEKS curriculum than the current TAAS, and therefore will be more rigorous than the current TEKS-based TAAS test.  To help determine whether a student is mastering the knowledge and skills that form the basis for the TEKS curriculum, the Higher TEKS-based Test Standard on the student’s Confidential Student Report will show how the student would have performed on the test if the test had not been equated, or adjusted, for difficulty.  

The information will illustrate what the student’s test results would have been had the passing standard been equivalent to 70% of the total items tested, instead of the passing standard of a TLI of 70 or a scale score of 1500.  

This “Higher TEKS-based Test Standard” is provided for information purposes only and should be used solely as an early indicator of the increased level of performance that may be required to be successful on the new assessments.  A student’s passing status on the 2001 assessments is not affected by this information.
Districts and campuses can use the summary information to prepare for the Student Success Initiative, as well as for the higher expectations forthcoming at every grade level.

